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Introduction Page 1

A Learning Center

A learning center consists cf diagnostic teaching stations,
specially equipped and staffed by a team of Special Education
teachers. This t<am of highly selected master teachers, wh¢
have an outstanding reputation in working with the handicapped
children in the area of retardation, perception, emoticnal dis-
turbance, social maladjustment, reading and remedial educaticn,
works under the direction of 2 team leader and the principal.

These special educators are available to all children
witliin the school, who are identified as having 2 "learning
disability" (except the severely handicapped). All children
are assigned to th2ir regular classroom in September and retairn
their desks and membership in their respective classroom, or a
team, in order to assure the transitional asprect of the program.
This minimizes the emphasis on the disability of the child and
pxovides him with a sense cf belonging. The teacher also has
no reason to suspect that "another kid was thrown in" who does
not belong to her. This is consistent with the official positicn .
of C.E.C. on Civil Rights of dandicapped Children which states
that "handicapped children have a RIGHT to regular education.”

All children are programmed into the "Learning Center” on \
the recommendation of the In-School Planning and Placement Team.
Emphasis is placed on educational strengths and weaknesses,
rather than individual test scores, thus labeling the child
according to his disability is avoided.

Each child programmed into the "Learning Center' is seen
daily for at lcast 35 minutes, either individually or in a small
group as determined by the resource teacher through educational
prescription and the In-School 1.P.T. A child may be programmed
to one or all teachers, depending on the degrce of the learning
disability and the individual need.

The "Learning Center ' brings supportive services to the
school where handicapped children are provided Special Education,
which supplements the major portion of their instructional program.
The ceachers involved, under the direction of a team leader and
the Supervisor of Special Education, are concerned with devising
effective praescriptive teaching methods, and exparimenting with
a variety of materials and techniques to help these children
learn more elfectively without the feeling of being labeled as
exceptional. Concentrated effort. on remediation of the weak
areas is being made by working ithrough and reinforcing strong
ar=as in each child.
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By implementing this program we are able to halt the rapid
growth of self-contained Special Education classes, and problems
associatrd with costly transportation of these children all over
the city. This program does not eliminate the need for Special
Education, but mercly changes and adapts it to better meet the
needs of children with educational handicaps.

The benefits to each school are obvious since each school
is now able to take care of its own handicapped children who can
be programmed much earlier, and much time can be saved. Without
the prolonged process of central evaluation, the Learning Center
can play the role of prevention of disabling handicaps in children.
By close cooperation with the 'regular' teacher, psychologist,
social worker, speech clinician, language arts specialist, this
program helps the schools to be more aware of problems and be
more responsive to, and responsible for handicapped children
in each school.

Resource teachers from the Learning Center are available
to all teachers who have children with learning problems. They
can deal with individual needs as change agents in each school.

= [/ VX

(P g a P =B I A




A DEFINITICN:
1. A learning disability refers to
Retardation ) (Speech
- ) (Language
Disorder ° ) in (Reading
) (Writing
Delayed development) (Arithmetic

Page 3

(Cerebral dysfunctifn

(

caused by (Emotional Disturbance

(

(Behavioral Disturbance
/

Disorders of memory and

Specific learning disabilities

Disorders of speech and

Equivocal neurological signs
and electro-encephalographic

2. Excluded from the learning disability class.fication but
included in the Learning Center service are pupils handicapp?d
by:

Mental Retardation (mild)
Sensoxy Dep~-ivation (visual and auditory)

3 Culturally different pupils are also excluded from the
definition and from Learr.ing Center service if the cultural
factor is the primary cause for the learning difficulty.

B CRARACTERISTICS OF L.D. PUPILS:

1 Hyperactivity 6. Impulsivity

2 Perceptual-motor impairments 7.

thinking
3 Emotional lability
8.

4. General Orientation Defects in reading, arithmetic,

writing and spelling

5. Disorders of attention (e.g.
short attention span, c.
distractibility) hearing

10.
irregularicics
Note: Most of these characteristics can be olserved %y teachers,

counselors. sccial workers.

They do not reguire that a

specific test kattery be administered.
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SCREENING PROCEDURES AND PROGRAM PLANNING
FOR
PUPILS REQUIRING SPECIAL EDUCATION

1. Definitions:

A. A pupil is cligible for Special Education if he deviates
@ither intellectually, physically, socially, or emoticaally
so markedly from normally expected growth and development
patterns that he is or will be, unable to progress ef"ectivelv
in a reqular school program, and needs a special class,
special instruction, or spccial services.

B. Section 10-75 of the Connecticut General Statutes makes it
mandatory for the town to "identify, evaluate the educational
needs of, and to provide the necessary special education for
children who are (1) socially and emotionally maladjusted,

(2) neurologically impaired, or who are (3) suffering an
identifiable learning disability which impedes his rate of
developing, which disability is amenable to correction or

which rate of development may be improved by special education.’

1

Tvpes of Services Provided:

In School (Responsibility of the school's Planniag and Place-
ment Team,

. Asgsignment to the Learning Disabilities Teacher.

Assignment to other specialists including the speech clinician,
corrective reading teacher, ectc.

3. Modification of tha regular school program. This might include
work-study at the senior high school level: a shortened school
day with gsupportive instruction at tle clementary school level.
Any modification must be communicated to the parent and there
must be a follow-up by the social worker or guidante counselor.

&SN
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B. In-System {(Responsibilit: uf the Central Planning and Place-
ment Team)

1. Assignment to a self-contained special education class.

2. Placement on homa instruction.

C. Out of District (Responsibility of the Central Planning and
“lacement Team)

1. Exclusion on legal grounds.

2. Enrollirent in a state or proprietary special education facility.

3. Proc~ures: (In-School Service)

A. Ralvrral: The initial referral should be from the teacher
throush the principal, to the psychologist or social worker.
The Supervisor of Special Education will be kept appraised
of potential piacement by these workers and will assist in
screening if needed.
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B. Case Study: A case study conference shall precede placement
and will present complete psychological, psychiatric, medical,
social casework, speech and hearing evaluation, school reports,
and such specializc¢qd evaluations as are necessary. Reports
should be on standard forms provided, and a folder retaired
in the school for each pupil who is 3creened.

C. Placement and Follcw-up by *he In-School Planning and Place-
ment Team: The placement shall be determined by the screening
committee composed of the principal as chairman, and members
of the prnfessional staff charged with identification and
planning o educational programs for such children.

D. The In-School Team Includes:

l. The Principal: Reviews referrals, arranges for the necessary
examinations and reports, and schedules staff conferences of
such professional personnel as hLave knowledge regarding the
individual case. The principal arranges for minutes to be
kept, with copies to the Director of Pupil Personnel Services
and the Supervisor of Special Education.

2. Psychologist: Interprets intellectual, emotional, pertinent
psychological znd educational capacities or aptitudes of the
chiléd obtained through observation and psychological exami-
nations.

3. Social worker: Develops and intarprets the case history and
serves as liaison to home and agencies.

4. School Nurse: Repcrts and interprets medical history and
follow through with those needing medical services before
educational work is planned.

5. The r~ferring Guidance Counselor and/or Teacher: Makes a
comp: ' *nsive report to the committee, based on personal
knowle:: of the individual case, giving specific reasons
for r«7covral,

6. Spzech Tlinician: Secures and interprets the speech and
langiave evaluation and provides an audiometric (hearing)
threanold where needed.,

7. The ruorivise Learning Disabilities Terzher: Wwill receive
d:s"a reaovant to the child and will previde a specific
edve ronal program, with individual adaptations according

to vr > neads of each child based on committee recommendations.
8 L.n- r» Arts Teacher: Secures and interprets reading
ai . ities and test resultc.




-
. = cow o - g pemp + GAPS SPIRe D . -~ BN W M AEPEE P AP WEeh AR P ¢ ¢ e ¢

SCREENING PROCEDURES AND PROGRAM PLANNING (Con't) Page 6

E.

Parent Notification: :

The principal has the obligation to assign responsibility
to staff members to confer with parents when a decision on
placement has been reached.

Decisions as to placement, related details concerning class
levels, sizes and ability, time and transportation, must
conform to Section 10-76 of the Connecticut General Statutes
and are the responsibility of the principal.

Periodic Review:

The principal has the responsibility to convene the screening
committee periodically to review ali students provided with
Special Education.

Each child who is assigned to the Learning Disabilities
teacher will retain his desk and membership in his respective
grade and homeroom in order to assure the transitional aspect
of the program for every child.

Homebound :

The In-School Plenning and Placement Team is also responsible
for placement and foilow-up of pupils on homelound instruction
for reasons of Hhysical handicaps. Assignment to homebound
for reasons of social or emotional disability is the respon-
8ibility of the Central Planning and Placement Team.

Referral Procedures to the Central Planning and Placement Tean:
When the In-School Planning and Placement Team determines that
the pupil's needs are not being met within the school setting,
a referral is made to the Central Planning and Placement Team.

Cnly children who are identified as primarily Neurologically
Impaired, Emotionally Disturbed, Mentally Retarded, Speech or
Hearing Impaired, ghall be placed in special classes set up
for this purpose. The Central Planning and Placement Team
will screen for these self-contained classes.

Membership of tre Central Planning and Placement Team:
Director of Pupil Personnel Services

Supervisor of Special Education

School Psychologist

Assisftant Supervisor of Social Work

Assistant Supervisor of Speech and Hearing

Coorxrdinator of Health Services

The referring school principal, the receiving schoci principal,
and all pertinent professional staff shall be invited to attend
screening and placement meetings of the Central Planning and
Placement Team.
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WHITE CARD

The white card is to be usaed by all staff members when
referring a pupil for special services. After being filled
out, .t is to go directly to the principal before it is given
to the special teacher for further evaluation. These referrals
may come from:

1) Regular class teachers

2) Psychological examiners with testing information
3) Speech teachers viith testing information ‘

4) Social worker !

When the Special Education teacher receives the card it may
be necessary to do further testing or request additional testing
by specialists to aid in further interpretation of the problem.
The test result sheets and all other information will be trans-
ferred to the Profile Sheet, thus giving an overall view of the
child's difficulties.

SAMPLE OF WHITE CARD

PUPIL SERVICES DEPARTMENT

Referred to psychologist ____ Speech Therapist ____ Social Worker New
Learning Center ___ Reopened ___
Name Boy _ _ Girl ___ Birthday Tel.
Parent/Guardian Address

School Grade ____ Teacher

Referred by Referral Date Worker

Statement of Problem

Comments _

Intelligence Speech Physical Handicap Reading
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SCREENING PRQCEDURES AND PROGRAM PLANNING (Con't)

D. DIAGNOSTIC EVALUATION: (The Rainbow Packet)
1. Histories

a. Medical

b. Developmental

¢. Family = Social

2. Physical Examination

a. Current - general
b. neurologic

3. Special Examination

a. Ophthalmologic
b. Otic

4. Laboratory Tests (Unusual in our evaluation)
5. Behavioral Assessment
a. Academic History
b. Psychological
Intellectual
Visual Motor
Beh:vioral Observation

¢. Language Evaluation

d. Educational




CONFIDENTIAL
Pupil Placement Team
Learning Center Report

Date

The following student has been recommended for evaluation
by the Pupil Placement Team. Please complete the summary
and attach to the Referral for Service:

Name Grade

School Date of Birth

Summary of case:

Learning Center
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Suggested Format for In-School P.P.T. iinutes

Pupil Placement Team Meeting

School . Date

Personnel Attending and Position: (Should be a full P.P.T.)

Case Discussed: Name Age Crade

Problem: (Example) Currently in Language Development. Results of
diagnosis by Learning Center strongly indicated a perceptual
problem, =specially revealed in small muscle control which affects
‘his writing. Spatial relationships, position in space, figure
ground and form consistency were weak in the visual perceptual
area. Also, Fred has poor eye movement and weak eye-hand coor-
dination with a possible mid-line problem. He cannot skip, walk

a balance board, or roll over from back position to left or right.
As indicated by ITPA and PREB, Fred needs help in these areas, as
well as with his academic subjects.

Action:

1. Immediate placement in the Leaining Center for 45 minutes
daily, from 9:30 - 10:15 A.M.

2. Further reevaluation by the P.P.T. in a month.

3. Instructional recommendations to be communicated by principal.

Classroom:

a. Limit amount of copying from chalk board

b. Give specific directions where to start working on paper

C. Begin cursive writing = use Kephart method or similar

d. Spelling - start below grade level list in Follett - stress
tracing.

e. Math - basic add and subtract facts

Learning Center:

1. Evye movement training

2. Directionality exercises

3. Llarge muscle exercises - use balance board, tunbling mat,
skipping

Additional Information Needed:

Psychological Yes x No
Social History Yes No
Medical Yes No

Permission for psychological to be obtained by social worker
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FLOW CHART
FOR
SPECIAL EDUCATION SERVICES

The following is an algorithmic (sequential alternatives) glow
_chart of procedure in response to pupils who may have special needs.

Problem solved Problem solved

Teacher Confer with

perceives problem -, parents
. N .

PUPIL ///1 i Confer with other
~ ‘ specialist(s)
Other person \ (Social ‘torker,
perceives problem E& Psychologist, etc.)
| -

Confer with

principal <\\\\‘3
Problem solved

Problem solved

/

Specialist Consultation Arrange
special
program S, Periodic review

Refer to
In-School P.P.T.

Recommend to
Central p.P.T.
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TEACHERS GUIDE
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THE LEARNING DISABLED

Definition:

A.

B.

A disturbance in physical and/or physioclogical make up of a
child which results in an inability to progress normally in
learning situations.

A learning disability refers to any retardation, disorder,
or delayed development in one or more of the processes of
speech, language, reading, spelling, writing, arithmetic,
and thinking.

Characteristics of Learning Disabled Children:

A.

Sensori-motor-perceptual disorders -
Inadequate processes in gathering information efficiently
through visual, auditory, and other sensori modes.

Hyperactivity - Excessive and meaningless motor activities.

Impulsivity - This syndrome is characterized by problems of
an often good-natured child with poor impulse control.
Mother describes the child as "always on the go, squirmy,
unable to relax."

Emotional Lability - Erratic change of emotion with or
without provocation,i.e. mood swing

Ganeral Orientation Defects - Disorders in adaptation to
the environment, i.e. child's awareness of himself as the
center of his environment

Disorders of Attention - Short span of attention and
interest, distractible, lack of concentration

Disorders of Memory and Thinking - Loss of normal thought
s that a child is unable to make sound judgment; inability
to transfer learning; inability to work independently

Specific Learning Disab.lities in Reading, Arithmetic,
W'riting, and Spelling - Reading disability is defined
as a significant reductiorn irn reading ability relative
to general intelligence.

Disorders of Speech and Hearing -~ Poor articulation,
stammering
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CHARACTERISTICS OF THE SLOW LEARNING CHILD (1)

while slow learning children are more like, than different
from, ordinavy children they are often characterized by the
concepts presented here. These ideas must be interpreted
cautiously. They do not apply ia every instance nox in the
same degree to all children.

Intellectually they have:

1. a limited capacity to learn

2. academic achievement is generally lower

7. difficulty in engaging in abstract thinking

4. difficulty in handling symbols associated with reading,
writing, and arithmetic

5. a reduced ability to see relationships between cause and

effect

simple and superficial understanding rather than under-

standings which are characterized by complexity and depth

. limited ability to solve problems

. difficulty in generalizing and transferring knowledge

trouble in expressing thoughts verbally and in writing

. reduced ability to profit from incidental learning

o

OWwWooN

Emotionally they:

P
L

frequently have depreciated self-concepts

2. frequently do not recognize their strengths and weaknesses
in the performance of tasks, in solving problems and in
getting along with others

3. often are immature

Socially they:

b

. often use inappropriate means of adjustment

. often have difficulty in forming friendships with their
peers

3. have some difficulty in participating, understanding and
meeting everyday situations

4. often have difficulties in following and practicing certain
common customs and amenities

5. often have reduced experiences upon which to base academic

learning

N

(1) THE SLOW LEARNING PROGRAM in the ELEMENTARY and SECONDARY
SCHOOLS: Curriculum Bulletin No. 119, Cincinnati Public
Schools: 1264
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Charactoristics 2£ the Slov warmming Chind (Con't)

Lh7sicaidly thoey.

1. Hav. a high incidcace «f handicaps

2. oftun have dnfocrior motor ccordination

3. hav. a high poreentage of six.och defcets

4. hav. 2 high incidince of ancmalics which dctract from apicaranco

AMditionally theys

L gincrally have had nosr cxaericneas in school

2 fr.cuently have »Apyriuncbd failur. in schosl

3. oftin have adjustment  problems in school

4. may come from familics that do not place a high valuc on
cdueati on.

The Eamotionally Distuwrbed Child

Thi: characteristics »f the cmstionally disturbod chind, as listcd
herenust ™o dnterooctod cautizusly. ararcncss of the froguincy
of occurance and sconsitivicy of thoe symptomatic bchavior is
uSuCﬂt iu..dn .

Signs of trouhde:

Behavice wroblim (acting-cut behiavior)

Lo oseler relationship, inadecuats social adantive habits
JLGyiressiveniss, aggregsive fantasics, and hostilitics

0. ssitional huhavioc

Loapeyr muthurete shen th ractld

Conetimt £.ars and rorrics

JO04G ddngs

d.ecessive fantasy 1lifc

Somatic comslaints - i.¢. doveloys sickness shen faccd with
tasi

Ly Scxuwal acting out

1l Laydroaming

L2. Impulsivoncss

13, Dlwission

ld.  Jnaioty

15 Lo r 8lLlf-conec.nt

LS  Hyarswnsitivity

17. «utisn

Lo,  luodingss

19. Convuliive disorder

20. Suicidal attompdt and proesccuvation

2l . itrovocativencss

22, PMirc-sctting

23. Failurc puttorn - 2oor achicvement - behind taso or threc ycars
24. QNocturnal bod atting

L3 °o

-

(UEWENEART I NENY
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The dmotiocnally Disturbid Chiid (Con't)

25.
25,
2., L]
20,

29,
39.
L.
32,
33.
34,
35.
3¢.
37,

-~
‘- o

3¢.
41

e
¢3.
4 "L [}
“5,
L9,
R

Fant .. ¢ic lring

Gendtal w.orvsure

Fiar and roegrossion

inaclicic dooression - ¢hild 4o icritable o stimuli, no
a_praeriote rosonse e difforont stinweli

wacke any signs =f adantive waochauisns

satrone nasclssism rith aflflctive *omptitcss”

Liffus.d cueoltability - ggin rubbing, rociing, sucking
Qe xtition comouision

C.omulesive masturhaciosn

Laoblas aad comaulsive ricuals

Uncontirzliabie stealing

ansatiabio demanding cith coincomitant sclfishiacss
AoEor disordirs - cacessive vuroscless activity, ties,
stamcring

fewrstic hiyowractivity

Tithdra m zlhovior - avoids ossible fclacdonship with peonle

Ircitabilicy and bulligoroney
Diificult: in concuntrating

Sciinol (hobii Cac to suaaration annioty
L2171 8LLE risxct

t > r frustration talerance

Vanaalisn

Thumbsucking

Sadistic blhaviue
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Climo, ol ISTICS OF 2r0kad "ITI SOCH LIV, 1u3, LTH

Tatir Peud Comfartahle ahouc Themsclves

sacy are net horlad over by tholr o omctions « by their
Ecars, angew, 1sve, jealeousy, guilt or mrrics.

Yhey can take 1ifc's disamolatacnts in their seride.

They have a tolerant, casy golng attitude torard themsclves
as .» 1l as sthurs, they can laugh at thomsolves.

Thay nzithor undorcstimate nor overcstimate thede abilitics.
Thzy ccin accepe theis o.m shsrtcomings.

2L have scif-ragacet,

They £eoil able o Jdeal 'rith mest situations that come thoir
. 'Gi‘. L]

ra%

daly got setisfuchion drsim simnic, overyday nlecasurccs.
They Feul Rigat [DHout Othes teamlc

Thoy arc abic o give love and to comsidur the intcroests of
DTN,

Tacy have aarsonal rolationshing that arc satisfying and
rasting.

Thoy corpcet to like and trust others, and talke it for grantod
that others il Like and trust thea.

Tacy rosaect the many difforcness they £ind in wenlc.

Theyr do not »ush wople around, nor Ao they allor thomsclves
Lo e mughicd around.

Thcey can fcel ther ere part °f a groud.

Yooy oLl a scasce of rogoonsinility to their rodgnbors and
fclior men.

They wxe et To iect The Domands Cf wifc

Thcy Jdo somethdng about thedr wroblems as they acisc.

Thzy aceodt tiwdr rosoongibilitice.

Thew shease thoir cenvicoamont Mhencver possible; thoy adjust

to it raLnever necessary.

Ther nlen aucad but dz net foar the futuce.

“hey cleoune ner ~omirdeneces and nor idcas.

“ncy malin wse of thedisr natwal capacitics.

Thacy sct roalistic goals Eor chomscelves. .
“hoy are able te tadnik for thumsclives and make cheir om
ascielicns.

They »out thelr best wffort into 7hat they do, and git satis-
faction out i doing it. y
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Va0 LT ST JRiCH

lqs 6
Jum:e - Lath £fect
bul e
otaind sne foct F\\ 1\N§ \E
C.imbs juagic <ym g1 mﬁ
Thror cverhand B"

scverad steps on bwalance heam
3utton clochcs
LaCe 1048
Can ¢duy ¢ cross « ciicle
Drar o man wcad, azing, icgs
aestions Ccikilessliv
Is litoral aad concreoto
Cah crunt €5 4 or morc
Sli=cight mid scnitonecs
dame meimary colors
W18 om age
Can discriwndnate bet.7ecn morning and aftornoon
Can cixreuts thres commissions given orally
Can ¢ o hathroom I himscl?
LSLAVE - uoﬂ.»iacu no8sy
.*y;y“s O Maay in groud of to o thice
Sharcs 20 wes foars
Ainis and fabricates

Smooth jumsing and shkinniag
Can weli. a straigit linc
Can altoernacte £oot 2n ralking do 7w stairs
Can "icii wy smali " odicks, onc by onc, and drod in bottle
cuiclkly
can Jrar a triangle end a scuarc
dia © a man vith torso, a houss, a troe, an animal
Hand dominance :r"tty '=1ll cstanlisned
Can doiine siasle roras
Dedinitiong are in cterms of usc
.las aa car and ey for dcrell
wanguags cssentially complete in stiucturc and form
Can namc szie of che days of the rock
Cen tell Do >ld e rila e acit birthday
Can idintily bodtime
Cail print om naaxe and a £z familicr rords of thrcece and
four lettoers, not cosving
Can diffcrentiatce thr cn nictorial similaritics and
Giifcoronces more scli-containcd and sclf demendent
Jtsires comlanions £ar DRI LY - Snjoys groun lLOJthS
Is scnsitive to social situations
Pa8l78 Chen dnaginacy companions
LHas an cicmentary scnsc of shame, of disgrace, ana of status,
capanle of anaicty - “uarcasonable foars®




Page 19

RoVILOL . LT WL 50 UsilCs

¢ ‘q [

Constant activity - foiccver climbing, ciarling, running, stc.
Clumesicr than at five in gross and fine motor tasks: cutcg,
mastis, Mmoucls clay

Can €3y, a disuetcod roctuingle and a cruwde diaaond

Zasii, distractzd x movements around hin

Vo tadihacive

Lilics to usc ig rords - slang and peofanity - considcraiic
stuttersing

Can toda the difforciace ot cun .o sinaple objecets

{necreascd chility te diffcrentiate betreen fantasy and ccality
Caa idontdfy suzsertime and schooltime

LikSs €2 WMear about nhe ast

Can couat ¢o 12 and boyond - can £ina the number of objccts
askoa dor

Can distinguish ot ool om right and lefe hand,but not that
of othcis

Tonds o reverse lettors and numoers

~ikos ©o legin ne s things, noods help follosing through and
slanning

Lilcs groun oral ol

~likcs o listen to storics

Is the cuntoer of hidis waidverse

Tende €0 ¢go to cutrones

fiads it harsd to malkic Jdocisions

Flayg bottor rith oac Hlavmate than righ £

Hants to e ficrst, rants o .dn, rants €o e loved licst
Boegding €O shior a hapics disdosition - can laugh at fuany
thinge

s MEh Eb EA GuR G I EE TS SNe P AN GBS TR GEE CMD RO GNP W @ @GNS SEP e G GNP @Nd N GED U VER G K e
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Jore caution in activity

Can sit longer theau at sit

Li88 distractid by oeridhceal movemcnts thian at six

Can cenecitrate longei

dotter contrnl of soncil

wcticrs mourc wildfora i ricing

Dra.rings morce accuretc and cccognizablc

Can copy dianond guitc ell

Cain tic a Hor ot

Complaing = nobod; likes him, poowic aren't fair, nothing to
Dlay rdth

If angry, way rctrcat in silence insccad 2f rords of age six
Intorosted din the mcanding and saxlling ¢f rmouods

Jucn tel ednoning - usc of slang and cliclices

Critical of 2 w1 xriormanca

Can think logically and scocuentially

Disiikes sHxlling

otill roverscs some nunders and lctters

<18 oral arithmetic
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OV L0 el S07 Tt

atlrested in shacc

Concerncd abouc himssli is a sorcicr, rsdthdrayss from
situations

~G38 enviag Lhacn age sil, but morc sereechiing

Jighte and contraddiccs his poers.

Lot tod Lide coals for ﬂiQH»-L

Is conscicatioug: Cakos regponsibilicics seriousl:;, lilies to
vlan

<8 Less scllish, Jants £5 Be ¢ood

GNP SN G SN G R B Il CED G ue Gn M NN D GED GEN SUN GIN GNP GED CND WIS GNP GUD GED MNP GED GNP WD ewe G

et

LY

Joire graeciul, fiucnt, and oised

n the G5 - runs, junps, cli~bs, .restlcs

Acady Lo moxre orgunized spyoris

Jding aotor woriormancs = saxodicr, and smoother

In roicing - asaczs -roudls and sonta riices, more uniform
aligamont and slant, occasional reversals or substitutions
L0rs arart o2 bDodr osrodortions in figurce drarings - beginning
to drar in »nrosnroctivs

Can £ocus cMuil’ £ron far to near; £rom blackboard cto desk
and bhack

Can coyy frow Hoard and likes to reite on the board

Shiits positions friquently

Healthior than P viously

Tallie a great dess, e.laggesates, telis tall sterics

uses lainguage fiuvencly, almost as adult docs

wone slang and profanity, raiscs volece rhen aigry or tired
Gond pronuwnclation and gramnar as a ruls

acaaing intcrest strongy

Can nivc sinilaritiecs and uifx ronces betscen simnle objects
Can verbalize iccas and weohlcems

Begins to undorstand cauvsce and affoct irclationshins
Diffezentiation act.ecen fantasy and reality ostablished

Enjoys rcading - can tacklc ncs rords through contcit or by
nasnctics

Oiits unimmortant rords, roversc rord order in a vhrase but
usually maintains thce meaning

Can ston in tuc alddic of realing - talks about story, and
continues sn .ithout a hreai

<ilikes oral or .witten arithmetic -~ likes to use blaclkbourd
or -rorkboard

Can brealk un quantities and scrics into fruction and single
prosoreions, mcasurcment, distancc, space arze all of intcrcost
Interistod in other countrics, Scicnce, and collecting things
C a distinguish right and left in anotho* persci.
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DIVELO: ENCL S35 USlICE

cdge & (Con't)

Hatcs to wlay alone - cnjoys group activity

Foels nart of school groupl - can bide his time, take his
twrn

Beginning t9 projoect beyvond om immediate neads - rocogniz- -
ing that other people have lives apart £roa him

"Zaunts" mothcer and domands attontion

Fielings casily hart by carcless remarks or criticism
(Ggrission more verbal than physical - argues, alibis,
ca.ls names, or makess disagrezable remarks

Fc rer Zears, icss rorrying

Interest in soik rather high - scics begin spontaneously to
dra.r apact in »lay

-—-—n---—-—-—~--—--)—-~--~———-.———

a‘".g )

L}

Yiorks and plays hard - great intercst in team games and
skills

Hand.rriting is nov a tool

Builds cowilex structures -rith crector set, ctec.

Can hold and sring hamncr .ell, sors easily and accurately
Can dress rawvnidly

Likes to rratch games played by others

Language is us=d morc as a tool, lcss for its om sake

Jay return to many iacoriect grammatical uses

iwading intcerest iacrcascs, .r~ites out lists and plans
Emcrgence of independent eritazal thinking

Considcrable verbal criticism of parcnts actions

Begins to read silently oa his oom - some bookrorms, some
not at all

Fractions, dcocimals, and long division extend aritchmetic
skilis

-0re reasonable in the interpretation of social reiationships
"Best fricnd" of samec age and sci important

Gets along wli /ith a groun of friends in spitc of some
Guarreling

Sang or club important - leoss dovendent on mother, relation-
ship rith fathor

ore responsible, iadewendent, cooncrative, aenendable
Iapressionable, rcasonable, cxplosive, empathetic

IZnjoys comxtition

“Ggression still chiefly verbal, but fightine and "beating
someckbady un" common .rith boys Lut may be in the nature of
cae play

& mrrier and compiaincye

—..——a—-——o—--...———---—~-——-————~-_—-—-—

-.thlctic age - sheer ohysical activity of running, sliding,
Jumpding and climbing rathor than compctitive sports

High lovel of stamina and health

Builds models, carpentcers,- serss, Kaits, etc.

Caa sit c¢uictly nor, doing little - 17V, recading, radio
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DIV Lu0k EITT. L SEGULLICE

«Cce 10 (Con't)

Hanc riting slopoier than at ninc

Likes to listen to storizss, likes to talk

‘rites in short, chop v sontonecs

Likes to talie things as they arc - has trouble combining
and connecting t.ro facts so arithmetic may trouble him
Likes oral arithaetic

Likes to gras> visually through pictorial material,
cducational 4V -

Likes animal storics

~oves to wemorize, identify facts, serialize familiar items
dumerous and varicus shert smans of attention

Liles to tall, .ook, read, and listcia more than * -rork®
Improved scnsc of imnediate time ana immediatc space
Bocoming more realistic and objective in his thinking

A4 homebody - likes to varticipate in famil activities
.miable both in famnily and .7ith friends, but much fighting
ounger siblings

Little intercst in membders of the oppositc s.x

Generally easy-going and balancad

«ngeirr not frecucnt, Hut s vicleat when provoked

Cannot taie kidding - afraid someone 7ill make fun of him
Onc of ti hapuicst ages; not very cownetitive

-—\.—~~———-.-~———~————~—~——~—————-—

&cic 11

Tiggler, on the go; cannot sit still; vody in constant
activity

Vast apoetite for food and exne-iecnce

Gains in height and .reight - girls beginning to mature
Lasily fatigued

llois7, taliiative

intellectual orocesses are factual and not very academic
uikes Wis inlormation in stor:’ form in shich one action
leads to another

-lost don't like school - comsliain about home.rork, bossy’,
velling teacners

Lilkes oral rather than .rritten reports - inconsistent
learning pattern

otill better at rote learning than at geheralization
Jants wsork related to reality - mechanics of arithmetic
srefers a certain amount of routine

Curicus, restive, investigative, talkative, argumentative
Competitive toraicd sibiings, resistant to rard parents,
strong feeling of family

Bovs - more selective and less casual in choosing friends

Girls - friendshi» im:ortant - considerable verbal, emotional

an: phwsical conilicts

leutral feelings about members of opnosite sex

-nger and phaysical violence more nrominen: than at ten

The most rorried, and one of the most fearful ages - highly
competitive age
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Age 1l (Con't)

Stiff and aggressive oride in sclf; selfish, super~criticad..
Jesentful of others' criticism

Gy Gi® e G Eay EEE G D Gms G G VS G GER Al Gt G MDD Amm M AN BEh GNB GNP SEP G I GEN GES MR e e

d ‘E! e L /-

unjoys athletics and gauwes mainly for theis om sake
dnthusiasms can be sustained over long veriods of time
in school
Can revert to iounging, sworarsling, or “hacking around"
Cun take initiative for doing things - camping, schooi
wrojects, etc.
incrmous aooetite - “"Bottomless pit!
Injoys making things; s.rimning (ﬂorc bucyant), cooking,
'ahotoc_;r anhy

Creative - enjoys music, shon, Hut dossn't .zant to spend
a great deal of time in accomplishing the finished piroduct
Likes to decbate and have open discussions - more literate
and articulate
ue8s coatentious argumentative; calmer, more reasonable
poesn't like to be held to too rigid a schedule - likes
to finish wrojects
Likes dramatics - advenswe storices, human interest stories,
Scieice fiction
Better ahle tn arrange, classifi, and generalize
Less voluwile; more guar deu and self-critical
Gro.uing ability to do indenendent .ork, increase in con-
ceptual thinking
Enjoyve the sheer mechanics and wrecision of aritiumetic
injoys science c.oxeriments
snjoys L£aniily but is beginaing to move avay from the home;
group is iaortant
S3o0v3 - many friends aud much shifting from friend to friend
Girls - e.mpansive in friendshin, r-lationship iess intcnse
LnuCLQSu is devzloping in boy-girl relationships
Timediate phivsical violence is characteristic reswhonse to
anger
Verhal retortsare boginning to He moire comaon

izs than at eleven, bdut o relatively fearful age

titive than earlier - still cuite a lot of self
Sride
friendiyr, out-goling, coonerative, and ready to please vith
cdu..ts
Znthusiastic and tolerant



Page 24
T DSVELOE VAL ST

Grade One

rReculred concents and onerations:
Recognizing sets ,
Recognizing the number vropwerty of a set ng
Counting hy tro, five, ten

Using ordinal numbders §$\
Grouping v tens and ones Q’Q;T\
Forming thc union of sets AN
Subtracting numbers v

Jriting aumerals 1-100
flaming uumhers in different -rays
Jriting number sentences
Solving number sentences for one variable
Aecognizing geometric shapes - rectangle, quadrilateral, circle, .
scuare
ikeasuriiny -
Time: using hour and half hour intervals
Joney . using pennies, nickels, dimes
Lengti: using inches

D RIS M G GER  GRe Guh GMP @M SR W G GEP! D SN e GE e GED s AES D AS) OES b AN GND MED MRS HRO R @

Grade 1-r0

Rezcuised Concewts_and Oerations:

Qecogniziing sets

Recognizing the awdie: zromecrty of a set

Counting v tro, three, fow:, five, ten

Using ordinal nuabderc

Grouning »y hwdredy, tens, and ones

decoginizing oad and even numbers

Forming the union of sets

Adding aumbers

Finding the difference of sects

Subtracting numoers

aming numoers in Aifferent .rays

Undcrstanding numbbers 11-.12

“Iriting sums to 2u

Identifying numbers less than others

Understanding the fraction -,, ", 1/3, 3/4, 2/3

Regrousing in addition

JAaltinisvviing numberrs

viriting number sentences using one variable

Using a variable for a missing addend

Solving word wvroblems and equations

Jeasucing -
1iner using .7moie hour, haif hour ond cuarter hour intervals
vion2yr, using cuarters and aali dollars as well as nennies,

nickels and dimes

Length wusing half inch intervals




uath Develoomental Secuence (Con't)

Grate Thred

accuired Conecexs and O .erationg:

lecognizing sets

secognizing the nuwnser Hiroverty of a set
Idencifving odd ang 2ven nuniers

Using splace value

Formiag the union as sets qgi

AQding nuabers

vindiing the diZflorence of setis
osubtracting nunbers

Juctiond sing numbders, dividing numuers

Page 25

Ragrouning in addition and subtiraction ec.amples

illaming rnriting nuers in aiffereat rarrs

reiting number sentences using one or t.ro variabiles

solving rord roblems (omit »roblems that involve inegualities)

Jeing the "not ecual to" sign, “lese than" sign, and “"greaces

than' sigu

Using the mropertics of nwaders, associacive, commutative and

distributive
Jriting inecualities
finding e intersection of sets
Underscanding iractions
.easuring -
Jdoney: using al. coins and bilss
Time: using minute intervals
Lengeh: usiang 1/C inch intervals
Distance using miics
Temperature. using tro degrae intervals

G M G MW G Yae S GIW AP GES GV MED GNS AEP WES e A o W Gew W @

Grade ol

Concexxts ol scts
iiume cation

iro erties and technicues of Addition and Subtraction I
sronecclies of .uitinlicacion and Division
fro_erties of ddition and Subtraction II
Tecinicues or :Mltiniication and Division
Concots of aational lumbers

Grade #ive

Decuirad concenees and O-erations:

C.tenaing Jystems of ilwneration
Factors and .irimes
= Latending Jultinlication and Division I

Gy G e s GEy e Gy e S
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Jath Doveloonental Locuence (Con't)

RPecuisaed Concesic and Operatcioins: Giade Five
L.cenling .ailti . lication and Division II
~addition and suhtraction of .ational vunbers
~aelo

Girrade wii:

LJecuired Coneceses and O-ecrations

Lorsonencs
awhel sidcation o2 Jational unbers
ntcroauecing the integers

Division ol lztional ilumberes Qs;
Cigaaizing and Describing Data QS}
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o GUIDS PO Ll Liw SCRCLUILG OF CLIWLGL HITA LLGITNG DIS.BILITIDS

(Baced upon observution of classroomn sunctioning by the
classroon teacher at tihe tine of xKeferral to thie wearning Center)

Yas No Some-
times
wee Difficulty in visual-motor activices, either
large or smal. muscie, oo both. (Visual somatic
aoveneat olindness)

1, S5_or in movement
2. Lhors no intecrest in constructive play or
snorcs
» Dilficu.ty in tlro ring or catcaing a bali

ol ten feet on the right or left foot

3
4. Difficurty or unable to hov for a distance
S. Unable to vaili a tapeline heel to toe on the

f£ioor or ground
S.  Uneble to qalk hacikroxd for a distance of ten
feet looking straichit anead

7. Cannoc Cescend o ascend stairs rith alternhate
ing feet in continuous scewns

C. <alkiag gait rigid or salking gait uncoordinated
2 Unable to color rithin lines

10. Unable to cut on a line

ll. Difficulty in .rriting on a line

»2. Difficulty .ith number concepts, i.e. grouning,
usc of numberiine

13. Jerky, irmature, .abored hand /riting

li, Inade.uate use of s~ace on the jage, »oor
alaming, difficuley in adhering to margin

5. Drarings - woor spatial orientation, difficulty

in making shanes (even if cowving from a model;

10. Difficulty in draring human figures - exiaibits
- imnaturity and distorted body inage

L. Iliyperactive or passiva - aggressive child,

- often rell coordinated 'ho is likely to have
1 severe reading disability. (Visual autonomic-
’ meaning »Hlindness)

1. Flips the page of ¢ ook Hbut finds little
deasure or meaning of wictwwes or pHrinted
mage, or ook

2. Cannot look at anything still long enough
to remermber.

3. .ttention anu interest ooan very short

4. raillure to resnond to the early visual-
readiness materials chat dovelopds to a
reading disabilicy in the future

Difficulty in learning :mords by sight method
Pooi visual uiscrimination - seen in letter,
rord or shane discriminatcion; difficulty .7ith
Jord configurations |

AR 7]
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S Gulde for Initial Screenin con't)
sSome-

ves llo times

7. rersiscent letter or number reversals

ttendance to cGetails rithout relating
it to rhole conte:it as seen in chiilid's

-
e

gg dra rings, owservatcions, revort of field

= trins, exveriments, class -roject, book

o repoirts, etc.

& C. Difficulty in visual secuencing of letters
- ' as seen in poor spelling -york

c3 Lo, Lxcellent memo:v of dates, places,
:j rersonal and meaningful eineriences, and
&3 cain relate them in concrete and descrin-
s tive manner but not in an interpretative

Jay or poor association i

GHD I AED GER AR Gm ) GED GNP GEN A0 GNP GW AND G GED GE) W MR G eE

< Difficulty in the use of language, language

meaning or noor communication (auditory per-

cepvtion - Joird sound and sord meaning deafness)

1l  Severely limited in the >roduction of verbal

symosols

2, Difficulty in uaderstanding speech used L

others

3. day enjov music and ahle to hum tunes, over

sensitive ¢o noises, Huc unable to differen-

tiate articulated sounds and to attach me2an-

ing to them

.Hle to reproduce verbal patterns ith

facility but .rords are just sound pattern,

not symiols to convey meaning -

5. Difficulty in folloring directions as member

of a /hole class or ‘hen individuaily given

S Unaile to select significant and crelevant

information in an organized manners

7. Jhle to read ot ¢grade level but unable to

organize ors accomnhliish language sikill .rork

3. Defective auditory nercepstion as sean in

reafing - Jdifficulty in Jdilffecentiating

s»each sounds, in establishing a vaonic

wa.roaech to ner rords in auditory secuence

or spatial organization of sounds, and in

piending or syntlesizing isoliated sound units

D 3enhavioiral difficulties

1l .lotor behavior may a)p ear unfocused and

mointlessl: on the move, restless, impulsive,

wersesaracive, disinnibited, clo.ming,

wolsterous, acting out forms, constantc

stajing of Hody, incessant talking
1

Z:1iibits stereotyne of verbal behavior such
\

&N
.

as incessant and nointless ¢uestioning to

avoll the task at hand P
|




Louudde for Initial Screening (Con't)
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1o,

1ll.
12.

13.
lde

15,

t'lo evidence of “transfer of learning"

Laek of insight

wack of confidence in himsel:

Inadecuate sranning and oor use of tine;

inabxhi»w to " o: k independently

;namzlit‘ o cavyy out activity in an

o&ganzzed B difficulty in organizing

material

Unable to vesvond to any learning tasit;
a.ailbits a narsros range o ;ea:ﬂing

1nue;eat»

voes ot finish assignment of learning tasik

Incongistency and uneveniness of fuiactioning;

seems to girasy one Jdas, ho sense of it the

ne.lt uay

Dxfficultv in shifting from one activity ¢

anocheyr

Discrenciicies bet reen oral and rritten per-

formance, active in class discussion but

penind in formal class rork

llecotdive attitude or lack of seli motivation

in lea;ning

Readdng diaaailitj as a henavioral distuirb-

ance - idu“ fe2l an imsotence, & Zrustration,

and oftcen tae" regard themselves as “stupid"

daabhle to form meaﬁing¢ul ilatesnersonal

relationshiyz

[Se)

Some~
times
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TESTS APPLICABLE TO THE LEARNING CENTER

Illinois Test of Psycholinguistic Abilities (ITPA)
wepman- Auditory Discrimination
Frostig - visual Perception

Valet - Evaluation of Basic Learning Abilities

-PREB - Visual-Motor Pexception, Auditory Perception,

Language Development & Math Concepts

Purdue - Perceptual Motor Survey

Spache - Reading

wide Range word Recognition (WRAT)

Peabody Picture Vocabulary

Stanford Binet - Measure of global or general intelligence
WISC - Measure of global or general intelligence

Bender Visual Mot.. Gestalt - Tests Visual Perception
or Visual Motor Capability

Note: Additional Tests, not indicated here and administered
by the speech therapist or psychological examiner, may
be of value in the exact diagnosis and remediation of
a particular c¢.ild.
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EXPLANATION OF TESTS

STANFORD~BINET INTELLIGENCE SCALE

(Measure of global or general intelligence)

By the nature of this test, various types of abilities are
measured in an integrated manner. For the experienced diag-
nostician such things as the scatter of successes (the degree

to which the subject's successes are confined to a narrow range
close to his mental age, as opposed to scattering through a

wide range of age levels) may provide much valuable information.
It may indicate the type of abilities possessed by the subject.
Some authorities have established a framework for dividing the
subtests into groupings in relation to "memory", "discrimination",
and other similar categories, but the type of groupings may depend
on the training of the diagnostician.

WECHSLER TESTS: WAIS, WISC, and WPPSI

(Measure of global or general intelligence)
(Primary, children six and up, adult)

Gives a full scale I Q. as does the Stanford Binet, and in
addition it gives a Verbal and Performance I.Q.

Verbal Performance
Information Picture Completion
Comprehension Picture Arrangement
Arithmetic Block Design
Similarities Object Assembly
Vocabulary Coding or Mazes

Information: Assesses informaticn from experience and education

Comprehension: Practical information and ability to evaluate
past experience

Arithmetic: Concentration and arithmetic reasoning

Similarities: Ability to perceive common elements

Vocabulary: Index of schooling and learning, and range of ideas;
insight into the subject's thought processes

Ficture Completion: Differentiate essential from non-essential,
test for visual memory
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E: planation of Tosts (Con't)

WISC ~ (Con't)

Picture Arrangement: ability to anticipate. comprehend, and
size up a total situation in relation to parts, interpretation
of social situations.

Block Desiqgn: Ability to perceive and analyze forms, analysis
and synthesis

Object issembly: Putting together concrete forms, visual and
motor Functions

Coding: Motor speecd and motor coordination

Mazes: Requires planning capabilit/. and ability to follow a
visual patturn.

PEABRODY PICTURE VOCABULARY (Intelligencu test)

Picture test of svricvs of 150 plates, each with four pictures.
Requires no verbal response and very little motor response.
Ages 3-12 It saves time but is questionable with certain
minority ethnic groups to which the picturcs are not common.

BENDER VISUAL MOTOR GESTALT

Tests visual motor coordination. A group of nine designs which
the subject is asked to copy. Evaluation and interpretation
of this test depends on the form of the designs to each other
and the variety of other factors. Such things as rotacvion of
designs and missing parts, lack of summetry, perseverance in
reproducing items of dots and the like have significance.

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
{pre=-school and young elementacy)

Measur.: five of the operationally defined rerceptual skills:
E/¢ motor coordination

Fiqure-qground purception

Constancy of shape

Position in space

Spatial relationships

v W

VEPMAN TEST FOR AUDITORY DISCRIMINATION

Presents matched word-pairs (such as sought and fought), and the
chili is asked to indicate whethcer the words read to him are the
same or different It has thirty word pairs which arv different,
and then which are¢ the same




Explanation of Tests (Con't)

PURDUE - PERCEPTUAL MOTOR SURVEY

Purpose: Detect errors in perceptual Motor Development
(Motor Coordination)

Positive Aspects: Designates areas for remediation, easy to
administer, no special equipment, simple scoring, not over
structured.

PREB.
Purpose: To provide a framework for identification and evaluation
of factors interfering with learning in Visual Motoxr, Auditory

Perception, Language Development, Math Concepts

Can begin at any level; gives an idea of difficulty and where to
begin remediation.
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APLANATION OF ILLINOCIS TEST OF PSYCHOLINGUISTIC ABILITIES

Subtest Name

1. Auditory
Reception

2. Visgual
Reception

3. Visual
faquencing
Memory

4. Auditory
Assoclation

5. Auditory
Sequencing
Memory

Example
Answer ''yes'
or Hnoﬂ
questions,
e.g. ''"do cars
cry?"

Child is

shown a
pizcture, e.g.

a nail; then
must find from
among four
other pictures
(screw, hammer,
tack and pen)
and object with
a similar func-
tion (tack is
correct answer
to example)

Child {s shown
a sequence of
non-meaningful
figures. He
must reproduce
the correct
sequence,

Verbal analogies
"I cut with a
saw, I pound
witha . . .V
(hammer)

Child i{s told
series of
numbers and
must repeat
them in the
seme order

Functions Covered

Receptive understand-

ing of spoken lang-
uvage. Imagery

vocabulary and infor-

mation also tapped,
also ability to
attend. Semantic
lavel

Ability to compre-
hend pictures and
to form concepts
Functional iden-
tities are tapped
(not perceptual
discrimination
which is automatic
Semantic level

Memory for visual
sequence = rote
memory (not a
motor task)

Ability to relate

words meaningfully

Taps verbal con-
cepts of a more
automatic sort
than Verbal
Expression

(Test 8)
Sematical
opposites

Test of immediate

recall for digits.

Auditory memory
tapped

Training Prvcedures
Angwering questions
Follow verbal directions:-.
Listening to stories
Reading comprehension
exercises
Games where clues are
given

Have children describe
and interpret pictures
Sorting tasks in which
underlying principle
should be verbalized

Use of maps, charts,etc.

Copy bead series from
memory. Reproduce
patterns from memory
Complete a visual series
Encourage visualization,
remember what seen and
the order seen

Making good associations
games of opposites,
finding relationships
between words, £inding
differences or the one
that does not belong
among several things.

Repeat and complete an
auditory sequence as,
"one, two, three ..."
Repeat a series of
sounds or words or
phrases. Games in
which more and more
ideas are added on ...
"I went to the store
1 bought candy . ."
(candy, peanuts, etc.)



EXPLANATION OF ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES (Con't)

Subtest Name
6. Visual

Acsociation

7. Visual
Closure

8. Verbal
Expressions
formerly
"encoding"

9. Grammatic
Closures

Child is shovm
pictures, then
finds one of
four others

that "goes with'
the first

Four scene
obiccts secen

in varying de-
grees of con-
cecalment; child
to find as many
fish, bottles,
shoes, saw, and
hammer as in a
scenc within 30
seconds

Child is shown
object and told
“"tell me all
about it'" e.g.

a bati, block,
envelope, button

Pictures ''Here
is an apple,
here are two
eees ' (apples)

Punctions Covered
/bil{ty to comprehend
functional relation-
ships; a pencil 'goes
vith'" a scratch pad
Sematic level

Ability to identify a
cciznon ohicet from an
incorplete visual

presentation (this is
a figurc-ground compo-

Trutaing Procedures
Sorting of objects,
classifying the use
(origin, construction,
color, form, etc.)
Auvareness and verbael-
ization of principle
categorization

Find hidden pictures.
Complete incomplete
plctures. Jige-saw
puzzles or simple
pictures cut in half.

nent) can watch scanning Finding similarities

and directionality in
responses

Tape verbal fluency
and number of concepts
child can employ (taps
divergent thinking)
Ability to express
ideas in words and
orsnanize. Measures
spontancous language
and ability to verbal-
{ze. Quality and
concepts vanted; not
quantity

Ability to speak
Grammatically., This
is automatic because
child i3 not taught
formally but learns
through imitation.
Taps imitative, memory
abilities. lMeasures
incidtntal verbal
learning based on
exposure,

Rote level

and differences among
visual objects,.

Encourage child to
verbalize ideas -

ask for wide variety
of uses, observations,
origins, or things.
Sharing times, story-
telling, etc.

Choral reading.
Modified repctition
game opportunity for
child to express ideas.
Adult conversation
wvith children.
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EXPLANATION OF ILLINOIS TRST OF PSYCHOLINGUISTIC ABILITIES (Con't)

Subtest Name
10. Manual
Expression

v

(Supplementary)

Example

Functions Covered

Child is shoum
object or picture
and must show how
to use it, e.g.

a pencil sharpener
Child must set out
to use without any
verbalization,
employing correct
spatial and tem-
poral movements.

Auditory Closure

Sound Blending

Child asked '""hat
am I talking about
bo /1le?" (bottle)

Child has to
synthesize the
separate parts

of a word and
product an inter-
grated whole

Ability to express
ideas through mcve-
ment and gesture.

‘Not motor coordi-~

nation, internality
or direction

Ability to f1ill in
missing parts vhich
were deleted in
auditory presenta-
tion and to produce
a complete vord,
Automatic functions
occuring in everyday
life. Rote level

Assesses the organ-
izing process at the
automatic level in
the auditory vocal
channel

Training Procedures . ---
Have child act out

instructions or do
vhat teacher does.
Characters and role
playing. Learning
everyday activities.
Have child demonstrate
1deas .

Have a child learn to
synthesize phonic
material. Learn to
break words shown
into syllables. Flash
cards with only one
syllable of a word

on each card. Child
tries to find correct
syllables that go
together, saying
words as he puts them
together, e.g. corn/er
can/dy, fin/ish

Child biends syllables
into words from teacher
saying only the
syllables. Child
combines individual
sounds into words,
first being sure of
the number of sounds
he hears, so that he
doesn't skip or slur.
Use letter cards, e.g.
s-unor, su-n



Summary of Test Results

Name Date of Birth

PURDUE PERCEPTUAL MOTOR_SURVEY Initial Purdue Final Purdue
Walking board: Forward .
Backward
Sideways

Jumping
Identification of Body Parts
Imitation of Movement
Obstacle Course
Kraus-Weber
Angels-in-the-snow
Chalkboard: Circle
Double Circle
Lateral Line

Vertical Line T
Rhythmic writing: Rhythm
Reproduction
Orientation
Ocular Pursuits: Both Eyes
Right Eye
Left Eye
Convergence
Visual Achievement: Form
Organization
FROSTIG DEVELOPMENT TEST Frostig Frostig
OF VISUAL PERCEPTION
Eye~-‘*Hand
Figure-Ground
Shape Constancy
Position in Space
Spatial Relations
WEPMAN - Aud Discrimination Wepman Wepman
ILLINOIS TEST OF ITPA ‘ ITPA
PSYCHOLINGUISTIC ABILITIES CA_PLA MA CA__PLA_MA__
Reception: Audicory
Visual
Association: Auditory
Visual
Memory: Auditory
Visual
Closure: Grammatical
Visual
- Expression: Verbal
Manual
Supplementary Auditory Closure
Tests Sound Blending

Mean




SUMMARY OF TEST RESULTS

Name Date of Birth

WISC wISC

Verbal Scale IQ

Information

Comprehension

Arithmetic

Similarities

Vocabulary

Digit Span

Performance Scale IQ

Picture Completion

Picture Arrangement

Block Design

Object Assenbly

Coding
Full Scale I0Q
Stanford-Binet
Stanford Binet IQ
Peabody
Peabody Picture Vocabulary
M.A.
1.Q.
wide Range Achievement Initial WRAT Final WRAT
Reading
Arithmetic
Spelling

Total Arithmetic

Total Reading

Total Battery




SUMMARY OF T RESULT

Name Date of Birth
Initial Spache Final Spache

SPACHE DIAGNOSTIC READING SCALES p

Word Recognition
Independent Level
Instructional Level
Potential Level

Phonics

Consonant Sounds
Vowel Sounds
Consonant Blends
Common Syllables
Blending

Letter Sounds
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The greatest strength available for the achievement of the
goals of the Learning Center is the understanding and support of
all ;eople who work #ith the child, as .vell as the particular
child's parents. .s with all wrograms, acceptance is achieved
more readily /hen the involved personnel are provided with the
oppostunity to be informed and to question.

It. is the responsibility of thz teacher, or teachers of the
uearning Center to communicate the philosophy of the program.
This zan be achieved globally ith the narents, through an open
meeting scheduled at a time convenient for both warents and
learning resourse personnel. st this time the following icdeas
can be pursued: (1) an over-all general rhilosophy of the Lewmning
Center program, (2) the importance of parental understanding cof :
the child'c learning problem, (3) the screening program .hich is
used for diagnosis, (4) scheduling and general time aliotments,
(5) role of the teachers and teacher aide, (6) a display of
materials and application of -aterials to the need of the
individuai, (7) answering of general cuestions that parents
have about the learning resource program, (3) arrangements for
the encouragement of private conferences with individual parents.

Through the use of the individual conference, the parents
and teachers are given an omnortunity to discuss in greater
detail their child's area of need, and the effect the particular
learning problem may be having on the over-all giro.sth process.
The teachers may eiplain 7/nat they are doing to foster grouth,
and then give the parentec ideas of things they may do at lhome
to assist their child. T1hrough total cooperation the child .rill
come to know that both parents and teachers are interested in,
and concerned .7ith, his develogment.
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heeping the parents informed of the child's progress is
achieved thirough individual conferences and a -rritten repox™
In the individual conferencec, the progress viesed iy the
teachecs and the learning resource program, and the progress
vie red by the parents may be shared. The values of the wersonal
element in the conference approaclhh of reporting to parents lies
in the fact that tnrough discussion, a deener insight may be
gained into the global effect this program may have on the total
development of the child. The sharing of observation by both
narents and teacher .rfill have a direct effect on the planting
and programming for the needs of an individual child.

In addition to the individual conferences, a ‘rritten eval-
uation should be for.rarded to the parents. The numver of ‘rritten
evaluations would he determined by the length of time the child
is assigned to the Learning Resource Center.
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The 2valuation of children to the lLearning Center occurs
on a continuous basis through the cooperative efforts of all
versonnel rsorking .ith the given child. i3 progress is noted
and recommendations are formulated for specific programming and
placement of a child, a more formal type evaluation is recommended.
“lhiis iz achieved through the utilization of the original screening
tests.

Originally, a child was »’iced in a Learning Center for
specific reasons as determined by the testing-screening program.
~n esample being the folloving: a particular child .ras diagnosed
as having weakness on the perceptual level in visual discrimination,
20sition in space and svatial relations. 7Thie diagnosis 'ras
achieved through the subtest icores of the Frostig. The program
of remediation then centered on these knoum areas of need.

In tlhie evaluation of progress, the subtest which originrally
diagnosed the particular disability, is regiven. Comparative
analysis of the t.;o scores (pre and post) ill indicate the
effectiveness of the particular child's program and crystalize
recommendations for further assistance, limited assistance, or
removal from the program.

To achieve a complete and thorough evaluation, the entire
battery of tests, as indicated on thie testing imodel, should be
given. 1iler scores are charted and compared with the scores
achieved oin an initial screening. .reas of gro.sth, areas affected
by the remediation program, and areas of nead are readily seen
tiwwough “ine analysis of the test scores. .ecommendations for
further assistance from the learning recource wrogram, additional
diagnostic testing, referral to other special services and class
placement ar¢ influenced by the profile achieved in the evaluation
Srogram.
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FACILITIES

The physical plan of the classroom should be an implemen-
tation of the philosophical structure of education itself.
It should vary as do the needs of the children. One must
considar the class as a functioning unit as well as the specific
needs and abilities of each individual. Creative changes in the
environment help to move the child from dependence on maintained
structure to independance and self-maintenance. A child who may
need to work in an isolated part of the class for self-maintenance
and direction may not have this need throughout the year. As his o
ability increases, he may be moved into situations in which he
may work more closely with other children. Thus, the child's
cnanging needs require a change in the physical structure of
the class.

A rigid, non-varying environment can arrest a child's
developmerit and hamper his ability to adapt. One must create
an environment which will support yet direct the child toward
greater adaptive behavior. Perseveration will decrease as
adaptivity is incalculated into the class structure. By pro-
viding areas for independent and group work, the child will
become a more well-rounded person. Thus, under the direction
of the teacher, the environment may aid in promoting a child's
role as an individual and as a group member.
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MATERIALS AND EQUIPMENT

The following is a suggestive list of materials basic to
a Learning Center. Additional and varied materials should be
formulated at the discretion of the teacher to meet the needs

of individual children.

Alphabet Cards
Auditory Tapes

Balance Board

Balls - 8 inch and 3 inch
Balloons

Beads

Bean Bags and Target
Bells

Blocks

Burlap and needles

Buzzer Board

Cheves Program

Clay

Clothespins

Ccontrolled Reader
Continental Press Materials

Developmental Learning Materials
Dolls - Dollhouse and furniture

Drums .
Subnoff Pattern Boards

Easel
Earphones
Eire Program

Parguetry Blocks

Peabody Language Development Kits

Peg Boards
Puzzles

Records (Rhythms, Finger Play,

Rope Skipping)
Rhythm Band Instruments
Ring Toss Games
Reopes

Fairbanks-Robinson (I-II)
Filmstrip Projector
Finger Paints

Flash Cards

Frostig Programs

Full length mirror

Geometric Templates and
Geometric Assortment
Gym Mat

Bo~ps -~ Small and Large
Kinesthetic Materials

Ladder
Language Master

Marsden Ball
Masking Tape
Metronome

Michigan Tracking
Models (to assemble)

Overhead Projector and
Viewing Screen

Sewing and Lacing Boards
Sorting Trays
Stop Watch

Tape Recorder

Tapes & Listening Stations
Ticking Timer

Tires

wWalking Board
Winter Haven Materials
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RESQURCE PERSO

PRINCIPAL

ASSISTANT PRINCIPAL

CLASSROOM TEACHER

(Cor.sultant for information on past performance and present
progress)

SOCIAL WORKER

(Consultant for parent information, cooperation, and social

adjustment)

NURSE
(Consultant for pertinent medical history and advice)

SPEECH CLINICIAN

(Consultant for specific sp2ech, hearing, or language
difficulties)

SCHOOL PSYCHOLOGIST

(Interpret evaluation and consult on emotional learning
difficulties)

READING SPECIALIST
(Consultant for pre-reading orientation and reading difficulties)

SPECIAL EDUCATION CONSULTANT
(Consultant for remediation, information of learning, and
emotional difficulties)

MATH CONSULTANT
(Consultant for special Math techniques)

SUPERVISOR OF SCIENCE ' (.Special Technigues)
SUPERVISOR CF SCCIAL STUDIES (Special Techniques)
SUPERVISOR OF MUSIC (Special Techniques)
SUPERVISOR OF ART (Special Techniques)

GYM

TEACHER AIDES
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THE _UTILIZATION OF AN AIDE

The importance of a Special Education Aide as a para=-
professional needs to be acknowledged. As a general rule
of thumb the teacher's aide is an assistant to the teacher.
To . 2lineate the respensibilities of the aide may limit the
creativity of the teacher and aide. However, some guidelines
may prove helpful.

l. Clerical duties, e.g. attendance cards, typing, running
of mimeographs, etc.

2. Orders, checks or prepares specific material or equipment
for use in classroom.

3. Operates automated instructional equipment.

4. Prepares transparencies for overhead projector, charts,
tables, etc.

5. Preparation of materials for specific lessons.

6. Assists in maintenance of classrooms, i.e. care of
materials and equipment.

7. Inventory of materials and equipment.
8. Organization and filing of children's records.
9. Arranges apyointments, confereinces, and field trips.

10. Scores objective tests according to procedures prescribed
by the teacher.

11 Gives assistance to the students, under the direction of
the teacher

12. Reports learning difficulties and successes encountered
by the pupils to the teacher.
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CLOSSARY

APHASIA
Loss of ability to comprehend, manipulate or express
words in speech, writing or signs.

AUDITORY CLOSURE
ITPA test meaning a non-conceptual task of organization
on the auditory level. Measures a child's ability to
fill in missing parts deleted in auditory presentation
and to produce a completed word. Example: tele-=oOne.

AUDITORY MEMORY SPAN
The number of related or unrelated items that can be
recalled immediately.

AUDITORY RECEPTION
Child's ability to derive meaning from verball presented.
material.

AUDITORY-VOCAL ASSOCIATION
Child's ability to understand and relate concepts that

are heard.
AUTISM

A morbid preoccupation wich fantasy life and a retreat

from social experience; inability to relate.
BILATERALITY

Ability to use both sides of the body simultaneously
BODY IMAGE

A conscious mental picture of one's position in space
and time, and how one thinks he looks. Includes the
impressions one receives from internal signals and
feedback from contact with others.

BRAIN DAMAGED
Any structural injury to the brain, whether by surgery,
accident, or disease

CEREBRAL PALSY
Paralysis or muscular in coordination due to an
intracranial lesion

DFIAYED SPEECH
Failure of speech to develop at the expected age
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GLOSSARY (Con't)

DIRECTIONALITY
Develop after laterality, refers to one's own develop-
ment of spatial relationships and spatial directions.

DISABILITY
In terms of learning, refers to a significant difference
in a child's actual achievement level and his function-
ing capacity based on his mental abilities

DISSOCIATION
Inability to see things as a whole. The tendency to
respond to a stimulus in terms of parts or segments,
parts together to complete a whole; splittiny of
certain mental content from the main personality or
a loss of normal thought-affect relationships.

DYSLEXIA
Degree of inability to read or to understand what one
reads silently or aloud. A constitutional or congenital
form of reading retardation.

ECHOLALIA
Repeating words, phrases, or sentences heard.

EMOTIONALLY DISTURBED
A child is emotionally disturbed when his reactions to
life situations are so personally unrewarding and so
inappropriate as to be unacceptable to his peers and

adults.

EEG
Electroencephalgram: An instrument for graphically
recording electrical currents developed in the cerebral
cortex during brain functioning.

ETIOLOGY

The causes of a given condition.

EXPRESSIVE APHASIA
A disturbance of speech due to brain lesion where the
major difficulty is inability to remember the pattern
of movements required to produce words even though the
patient knows what he wants to say.
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GRAMMATIC CLOSURE
An auditory vocal measurement conceptual level.
Measures the child's ability to make use of the
redundancies of oral language in acquiring automatic
habits for handling syntax and grammatic inflections.

HYPERACTIVITY
Excessive activity: Usually seems to be unable to
control the activity.

IMPULSIVITY
Tendency to act on impulse; responding without thinking,
which is often explosive behavior where disorders exist.

INFANTILE SPEECH
Baby talk; speech characterized by substitution of
speech sounds in a way a normal speaking child
substitutes at an earlier age.

INFLECTION
1) Grammatically it is a change in the form of a word
syntactically to convey a change in meaning, usually
an affix to a stem, e g. s,ed, ing
2) In expressive speech it is a change in pitch or
tone of the voice.

INNER SPEECH
The mental image of words in terms of visual, auditory
and kinesthetic sensations.

KINESTHETIC
Pertaining to the sense by which muscular motion,
position, or weight are perceived.

IqQ.
A tested mental performance measured by test, such as
Stanford-Binet, WISC; is inefficient in predicting
performance in non-scholastic situations; is used as
a possible prediction of success.

LANGUAGE

Any means, vocal or other, of communicating thought
or feeling




. aye 57
GLOSSARY (Con't)

LATERALITY
Refers to the internal awareness of the two sides of
the body and their differences.

LARYNX
The organ of voice, sometimes called the voice box.

LUNGUISTICS
Study of the origin, structure and modifications of
speech; includes phonetics, morphology (syntax) and
semantics.

MANUAL EXPRESSION
ITPA meaning: A conceptual talk of expression measures
the child's ability to express ideas manually by
pantomine.

MATURATIONAL LAG
Differential development of areas of the brain and
of personality which matures according to recognized
patterns longtitudinally. A lag signifies irreqularity
in this pattern without structural defect, deficiency,
or loss.

MEMORY SPAN
The number of related or unrelated items that cannot
be recalled immediately after presentation.

MENTAL AGE (MA)
Is a yardstick for measuring a child's intellectual
development . A specific mental age expresses the
average intellectual attainment of children of that
chronological age (CA)

MENTAL RETARDATION
Refers to sub-average general intellectual functioning
which originates during the developmental period and
is associated with impairment in adaptive behavior.

Borderline retardation
Mildly

Moderately
Severely

Profound
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MENTALLY DEFECTIVE
Organic deficits which permanently reduce the capacity
for intellectual functioning.

MIDLINE
This develops as lateral awareness does. It is an
imaginary line which bisects the body in two symmetrical
vertical planes. Children with brain sysfunction have
difficulty in crossing midline with purposeful movement.
Example: Object located to right of midline is grasped
with right hand; any object to left with left hand.
Moving an object from side to side causes a break in
activity with a shifting from one hand to the other.
There is a break in continuity.

MIXED CEREBRAL DOMINANCE
The theory that language disorders may be due wholily
or partly to the fact that one cerebral hemisphere
does not consistently lead the others in the coatrol
of bodily movement. i.e. hemispheric dominance has
not been established.

MOTOR
Pertaining to the activities of an organism as distinct
from sensory processes.

MOTOR AREA
That part of the cerebral cortex that is the seat of
the immediate control of voluntary acts, and of learned
acts that have become stereotyped to the point of
automaticity.

NONFLUENCY
A normal kind of lack of fluency in young children,
sometimes labeled by adults inappropriately as stuttering.

OMISSION

Term used by specch clinicians to designate that a
sound is not present in a child's speech.

OPERANT CONDITIONING
Term used by behavioral psychologists, associated with
B.F Skinnexr, to indicated procedures for shaping human
behavior, or modifying or conditioning such behavior;
used as the basis of current speech therapy, behavior
modification.
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PERCEPTION

The concept concerned with the interpretation of
sensory information. The mechanism by which the
intellect recognizes and makes sense out of sensory
stimulation. The accurate mental association of
present stimuli with memories of past experiences.

PERSEVERATION

1) A continuation of a behavior after the primary
or original cause has ceased to operate (difficulty
in shifting from one task to another).

2) An involuntary repetition of a motor response.

PHONETICS

PHONICS

A term used by speech therapists which refers to the
science of speech sounds and their production.
Phonetics is the basis of phonics but is not lLdentical
with it in the use ¢f symbols.

The study of speech sounds in reference to reading.

PHYSIOGENIC

Of physiological origin

PRIMARY STUTTERING

An early form of stuttering in children in which there
is no awareness of anxiety.

PROXIMODISTAL GRADIENT

Refers to the fact that sensori motor development
tends to be more rapid in the center than as the
periphery of the body.

PSYCHOGENIC

Originating in the mind.

SOUND BLENDING

SPEEC.

The child's ability to synthesize the separate parts
of a word and to produce an integrated whole.

The oral expression of language, beginning with the
birth cry and continuing through many stages of
development before it becomes a useful communication
tool.



LOSSARY (Con't)

TACTILE
Sensory perception through the skin

VERBAL EXPRESSION
The child's ability to express his own concepts vocally.

VISUAL CLOSURE
The child's ability to identify a common object from
an incomplete visual presentation within 30 seconds.

VISUAL MEMORY

The child's ability to reproduce non-meaningful figures.. .
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A. GQGross Motor. The cimultaneous and coordinated uze of
Several Muscles or muscle groups.

Jktributes of ¢ross motor:

1. Dynamic balance = state of stabiiity produced by the ecual
distribution of 'veight on each side of a
vertical axis or midline; alignment.

2. +uscular strength - the force exerted ‘sith the whole body
or with parts of it.

3. agility - the ability to initiate movement, change direction,
inport movement, or adjust »osition speedily.

4. Flexibility - loogseness of the joints and the accompanying
increase in the range of movement poscible in
wody parts ascociated .ith those joints.

5. Tenporal arareness = dimension of tiansport; tempo achieved
duwring a movement gecuence.

B. FIine motor: The ability to integrate the movements of
fingerc, hands, irists, eyes, tongue, into a purposeful,
cynchronized pattern.

~ttributes of fine .notor:
l. Strength - fingers, toes
2. Coordination - hand-ecye; foot-eye; fingers.

3. symmetrical training in the use of both hands

o

. Controlled movement - hands, fingers, eyes

. Hand strength

Fle.dbility

. ogility BEST COPY AVAILABLE

Speed

L S §

o
.

9. Tongue caliethenics
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VioUal PERCEPT IO:]

A. Yisuo-,lotor Coordination: BEST COPY AVAILABLE

l. Eye ilovewent ratterns, i.e. numbers or letterc can be placed
in different paits of the room. Children look at numbers or
letters to rayvthmic beat in sequential order. losition num-
beirs or Letters in all six zones of s»wace and all geometric
coordinates; finger jumps neac/far focus; cide to side; eye
pursult movemencs.

2. Ocular Control, i.e. give directions -iiile child holds his
head still. Look to the right, left, up, dowm, corner to
corner (horizontal, straight, vercical, diagonal)

3. Eye-hand control, i.e. cut around geometric figures; cut
simple nictures heavily outlined; pasting, tracing.

4., Formal ‘rriting, i.e. make first letters on unlined paper.
Begin .7ith special :miting paper, swaced for oneinch letters.
Jay be colcr cued for starting, going, and stopping.

B. Visual Discrimination, i.e. color, form, size, and figure
¢ground

C. losition in Srace, i.e. hody arercness - locate body parts,
describe boly Lart by name and function, obstacle course.

D. Visual $Shatial Relationship and Organization:

1 lelacionship bet.reen things in our environmnent, i.e. relate
oneself to objeccs in space (up-dom; over-above; under-
belor; in front of - behind; beside - next to; betiueen -
in the middie of; nenrer - farther (closer- avay £rom)
iorer thain - higher than; to the left of - to the right of.

2. Draviang three d’mensionai figwres
3. comleting form and space vuzzles

4. Su-~erimposed forms - organize space by interpreting depth

t3

. Visual emorvy:

Object recall

Form recall

Symbol and number recall

feproducing pattern f£rom memory, i.e. pegboard
Coior recall

Shor and hide

Vicual memory for actions

[ ] <

NOM S WO
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S licitow L. nreneco
.. Grousc sounds - vooclew.., noice macde ! vehicles, noice madie
o alraane, (wa iy tared cound

.o Miner ccunds - listening to foot or clo ! musie, crumLing
oﬁ G er, coun. mede Tt ojening or Leailng 2 Hook, etc.

B .Madtois wisedlainacion

e uulley of coun - ricl, gharn, dleasant, etc.

2. wltehr = Liigh or lor, man's voice Irxom a ronan, & chdld's
voice £ron aJjult

2. gy thian - £a5t or slo:

. Intengit, = Louw or Lot

5. wicection - oo or aears

S.  IdentilZs caetlhier t 'o sounds cre the same o not
7o wioe.ling counuc - hat aakec the sound.

v. GContrasting ¢soss souw.s = diztance, vo.une

! L. Meitoin Jdizeriminction of vocal sounds
ce Cloeriniinating Haisel rorus oin the bagsic ol cane o
cifferont

e Cloeriincite el ro:

c. ijdenti? nauwaser of cyliahies, o.ea and cloge grliable
in o oot

(!a -Ocation 0> oeuccen o

e. idencif  cowil to its £ ol

0. IGeatification of crecific tuings f£rom rwucical recording

li Pvorecroun. - Tackerouad ctabhi.izccion (distinguisihing
crecific ecunt aaonyg others;

+2. olgeinguish erocion (Cicerecs, aanvsy, frighteasc, nain, etc.)

(N Laalor  enouts

3

~e  LdSC.. = kee.din, tiae fith a regular weat

. 2. Ladicte gstrecs naceerac
3. @ca.. an. ctate the nuiler of hents nlared L en insctrument

vle Je - ' 4 ‘e =de ey wd=? . . de moom
.o Mmisten Co T dnmdcete rathnic otternc
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4 d 'CO < -.' mO""' (Con‘t)

5. .ecall and identif: soundc (animai, train, jet, etc.)

v. .@ieat nonsence crrl.abies, digits (2-0 geriec; and mono-
c, Liacvlce ords

7. Foilo. given commends

J. «€Cail and initate activities performed by the teacher,
SUCH ag ".imon cays - = = = = =", gnapnping of fingexrc, etc.

< Looclate vorel and consonant soundc rith the sritten symbol.
D. auditery Secuencing
1. L.eproduce gounds in cecuence

2. .ecall and periorm a usecuence of activities, i.e. shapning
of fingers, cia wning handc, stamping foot, etc.

3. «eseat a ceriec of rords, hwases, and sentences according
to leved of ubility.

“. V'oi.o0 ing directions - one, t o, turee step directions

S. autting eventc in the »ropjer order

L. _uaitory ..ecestion

l. Underctand the meaning of material or stimulus heard
2. ungerctan: and carry out verbal directionc

3. .essonding to ¢questionc
%“. Jnderctancing ctories that are heard; joikes that are toid
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ITPA Basic Remedia) Activities for Training

(specific teaching activities) aEs1 COPY AVMLABLE

Auditory Reception - ability to understand the meaning of

material or stimulus heard. 1It includes
a variety of abilities ~

1) ability to discriminate sounds -~ gross
and fine.
ability to comprehend or interpret ideas
at a high conceptual level.

2) Add cues such as kinesthetic cues and
visual to a task.

Subareas of Auditory Reception

Auditory discrimination of gross sounds: ability to differen-
tiate and identify sounds that are not words, such as honking
of a car horn, etc.

Remedial Activities for this subarea are:

Identifying whether two sounds are the same or different

(door bell and door slams)

Recognizing gross sounds (raise your hand when you hear the
jingle of coins)

Labeling sounds (what makes the sound? - keys, coins, etc.)
Contrasting gross sounds (distance: footsteps near and far
Volume: singing - loud and soft; record player - loud and soft
rate: fast - siow

II. ITPA Auditory Reception

III.

Auditory discrimination of vocal sounds: Ability to differen-
tiate and identify words and specific sounds in words.

Discriminating paired words on the basis of same and different
graduated difficulty: pin-cut; pin-pet; pin-pen)
Discriminating rhymed words (tell which one of 4 words doesn't
rhyme: (mop, top, hum, hop)

Discriminating words by initial sounds (one of 4 words doesn't
begin like the others: big, bed, sit, boy)

Recognizing specific sounds in words: (does this word start
with the m sound: man, mop, bus, mother)

Identifying initial sounds of words: (what sound does this word
start with: sing, hat, little, man)

Auditory discrimination of emotional tone: the ability to deter-
mine the emotional content underlying spoken materials.

Determine emotion from the English language (child hears a
story read on tape and must identify emotion. Stories convey



happiness, sadness, anger, or fear.
b. Determine emotion from the foreiin language - stories and
emotions are the same as in the English language.

IV. Understanding the meaning of single words (receptive vocabulary)
Ability to understand the .=aning of a word when it is heard.

a.  Understanding nouns (point to picture of the nurse out of
three choices.
b. Understanding verbs (point to the picture of someone smiling)
¢. Understanding descriptive words (point to the one that is
" skinny)
d. Understanding prepositions (point to the picture that shows
the cat under the bed)

V. Understanding multiple word combinations: understand the mean-
ing of sentences and stories.

a. Understanding sentences - Something that is white that you
drink is orange juice = is that conrrect?

b. Following directions - Pick up your pencil. Put your pencil
on the teacher's desk. Take your seat.

¢. Understanding stories ~ Read a story aloud. Let pupils answer
comprehansica questions.

ITPA - Auditory Closure

Ability to identify a word when only segments of the word are
presented. Add cues to help identify the fragmented word.

A. Completing words with missing sounds: ability to give a mean-
ingful word or words after hearing only part of the word.

l. Recognizing words with missing scunds:ca - is that cat or dog
2. Completing words with nissing sounds by sentence cues -
A banana is yel...
3. Completing words with missing sounds with no cues - playgrou..
4. Generating words from beginning sounds (think of words that
begin with ca

B. Recall of word families = ability to supply words in a specific
rhyming category.

l. Recall of specific rhymed words - what rhymes with head and
is something you sleep in?

2. Generating words in rhyming category - tell all the words that
rhyme with cat.




do o

0ot

Understanding distorted messages: Ability to repeat words
with accents, at unusual paces, or against excessive back-
ground noises. /

Understand messages spoken with accents.

Understand messages spoken at unusual paces - repeat a
sentence spoken at a very fast rate.

Children repeat or understand a message given against a loud
background noise.

ITPA _ Visual Sequential Memory

Ability to recognize and recall stimuli presented sequentially
and visually.

Teaching activities to help children with visual-memory problems

Add motor components, such as tracing, touching, molding, etc.
Label the stimuli, such as color, shape, etec.

Accentuate the stimuli by using larger letters, bordering with
dark lines, using bright colors, etc.

Add novelty or surprise - shouting a tachistoscopic presenta-
tion: audio-visual aids

Establish high motivation by initiating the reward system.

Foundational skills necessary for visual sequential memory
ability to attend to and differentiate visually presented
sequences and proceed in a left-right direction.

Develop selective attention to sequence of order - two sets of
pictures: a cat, a dog: a dog, a cat. (Child tells if they
are in the same order or not.)

Developing left to right progression (copying a seguence from
left to right; drawing a line from left to right)

Visual memory for actions - Perform a series of actions (a
hand clap and touching your ears) Child performs the same
action in the same order.

Visual memory for sequences of abjects: Ability to recall
objects seen in a sequence (a pencil, a crayon, a book)

Recognizing a sequence of objects (present a seguence of 3 or
4 objects;: remove one: child must find the removed object.
Rearranging, then recalling sequences of objects (present a
sequence of 3 objects, then scramble them, and then child
must put them in correct order.
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Visual memory for sequence of pictures: Ability to remember
pictures seen in sequence.

Recognizing sequences of pictures (present a sequence of
pictures, remove one, and have the child find the missing
picture.

ITPA Visual

Recalling sequences of pictures (present a sequence of pictures
and have the child verbally label the pictures seen.

Visual memory for seguences of colors: Ability to remember
colors seen in sequence.

Recognizing sequences of colors (present a sequence of color
cards, remove one, child tell which one is missing.
Recalling sequences of colors (present a sequence of colors;
have a child make the same sequence i.'‘om memory.

Visual memory for sequences of shapes: Ability to remember
shapes presented in sequence.

Recognizing sequences of shapes - present cutouts, a circle,
and a sqguare; remove one and have a child find it)
Recall ¢of sequence of shapes - present a sequence of shapes;
have the child make the same sequence from memory.

Visual sequential memory for numbers: Ability to remember
sequences of numbers presented visually.

Recognitjon, recall, and writing of numbers from 1-20 from
rote memory.
Recognizing number facts (show a flash card with 1 + 4 = §;
later have a child select a card with this number fact on it)
Recalling number fdcts (write the combination 9 = 3 =6; erase
the 3 and have the child fill it in)

Visual sequential memory for letters: Ability to remember
sequences of letters presented visually.

Recognizing and recall of the alphabet from nemory.
Recognizing spelling words (show a card with tree on it;
later show a card with tree and three: have the child point
to the word seen.

Recalling spelling words (write a word such as mother on the
board; erase it, and have the child write it.
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ITPA Verbal Expression
A Imitation: Ability to mimic words or sentences

1. 1Imitation of single words (say "boy")
2. Imitation of sentences (say "my shirt is new’.

B. Labeling

1. label people, places, and things with nouns - what is this?

2. Label action verbs -~ What is the boy doing?

3. Label descriptive words - This flower is yellow and this leaf
i ccowe-- .

4. Label prepositions - Where are you?

C. Defining - Ability to interpret or tell the meaning of words

1. Sentence completion of definitions (something that is red and
round that you eat is @ ~==ee==-,

2. Show a picture of an apple. What is an apple? - Defining words
words presented auditorially and visually.

D. Describing - Ability to tell as much as possible about a
person, a place, a thing.

E. Conversation

1. Conversation on common topics - weather, etc.

2. Play acting - use props, such as dolls, act out various roles

3. Show and tell

4. Questioning game - think of an object in the room and the
children ask questions

S. Story chaining - start a story and children add onto it

F. Monologues - Ability to express vocally ideas at length
without prompting from another person.

1. Show and tell

2. Retelling of stories (read a story and child retells it)

3. Descriptive monologues - {(child tells stories about pictures
he has drawn)

4. 1Imaginary monologques -~ (children talk on topics, such as
"If I had three wishes”.




SPECIAL CLASS ENROLLMENT
MONTHLY ATTENDANCE

MONTH

SCHOOL TYPE CLASS TEACHER HOURS

All students receiving special instruction should be listed on
this form, and a copy sent each month to Mr. Chorocmanski,
Supervisor of Special Education.
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CLASS SCHEDULE
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